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Do Undergraduate Fraternity/Sorority Members
Actually Benefit in the Areas of Scholarship,
Leadership, Service, and Friendship?
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Fraternities and sororities promote the ideals of scholarship, leadership, service, and friendship. Little or no
research, however, has demonstrated that college students who join fraternal organizations actually grow in
these areas as a result of their fraternal experience. The purpose of this descriptive study was to assess the
extent to which fraternity and sorority members experienced gains in the four outcome areas. The researcher
analyzed the aggregate results of 15 Southeastern institutions that administered the AFA/EBI Fraternity/
Sorority Assessment during the 2008/2009 academic year. The results revealed the respondents did experi-
ence gains related to the espoused values of scholarship, leadership, service, and friendship. Recommenda-
tions for improving the experiences of fraternity and sorority members include encouraging members to spend
more time preparing for class and developing the study skills and career-related abilities of members.

About 800 institutions across the United States
and Canada host social fraternities and
sororities on their campuses (North American
Interfraternity Conference, n.d.). These are
values-based organizations with the foci of
complementing the academic mission of their
host institution, developing the character and
leadership abilities of their members, serving
the community, and developing lifelong
friendships (Gregory, 2003). These foci are
often summarized as the fraternal ideals of
scholarship, leadership, service, and friendship

(Pavela, 1995; Torbenson, 2009). While some
researchers have associated fraternity/sorority
membership with positive benefits such as
increased persistence rates (DeBard, Lake, &
Binder, 2006; DeBard & Sacks, 2010) and
gains in personal development skills (Hayek,
Carini, O’Day, & Kuh, 2002; Pike, 2003),
other researchers have described fraternal
organizations as antithetical to the mission of
higher education (e.g., Maisel, 1990). This
critique is a result of research that has
associated fraternity/sorority membership with
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alcohol and drug abuse (McCabe, Knight,
Teter, & Wechsler, 2005; Pace & McGrath,
2002; Strote, Lee, & Wechsler, 2002; Theall et
al., 2009), academic dishonesty (Burrus,
McGoldrick, & Schuhmann, 2007; Iyer &
Eastman, 2006; Lambert, Hogan, & Barton,
2003), and violence (Nuwer, 2001; Sanday,
1990). There appears to be a gap between the
espoused and enacted values of fraternities and
sororities (Franklin Square Group, 2003; Jelke
& Kuh, 2003). Additional research is needed to
understand the enacted values of fraternal
organizations and the resulting benefits of
fraternity/sorority membership. Do fraternity
and sorority members actually experience
gains pertaining to the ideals of scholarship,
leadership, service, and friendship?

REVIEW OF LITERATURE

The research on the outcomes of fraternity/
sorority membership is limited and disjointed
compared to the larger literature on fraternity/
sorority life. Topics that have been studied
include academic success (DeBard et al., 2006;
DeBard & Sacks, 2010; Grubb, 2006), alcohol
and drug use (McCabe et al., 2005; Pace &
McGrath, 2002; Strote et al., 2002; Theall et al.,
2009), campus involvement (McGuire, 1993;
Tripp, 1997), academic dishonesty (Burrus et
al.,2007; Iyer & Eastman, 2006; Lambert et al.,
2003), and personal development (Antonio,
2001; DiChiara, 2009; Hallenbeck, Dickman,
& Fuqua, 2003). Because of the wide-ranging
topics that have been studied, this review
focuses on the academic, personal develop-
ment, and social outcomes of fraternity/sorority
membership.

Scholarship

Various studies have assessed the relation-
ship between fraternity/sorority membership
and academic success measures, such as time
spent preparing for class, student learning, aca-
demic performance, and persistence. Research
on the study habits of fraternity and sorority
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members has produced mixed results. Hayek,
Carini, O’Day, and Kuh (2002) studied the
engagement levels of affiliated and nonaffili-
ated students. The group of participants con-
sisted of 42,182 first-year students and seniors
at 192 institutions across the United States,
who completed the National Survey of Student
Engagement in 2000. The researchers found a
negative relationship between the number of
hours students spent preparing for class and
fraternity/sorority membership. The effect
size, however, was negligible, which indicates
the difference was too small to warrant an
intervention. In a more recent study, Asel,
Seifert, and Pascarella (2009) studied the
effect of fraternity/sorority membership on the
college experiences of first-year students and
seniors at a large, public, research institution in
the Midwest. The researchers found no differ-
ence in the time respondents spent preparing
for class by fraternity/sorority membership.
The researchers of the two studies did not pro-
vide descriptive results. It is unclear if the
number of hours fraternity and sorority mem-
bers dedicated to studying and preparing for
class deviated from the general recommenda-
tion of studying two to three hours for every
hour spent in class (Rooney & Reardon, 2009).

In terms of student learning, a consistent
body of research has shown fraternity/sorority
membership has a positive, but modest, impact
on the personal gains of college students. In
the study by Hayek et al. (2002), the research-
ers found fraternity/sorority membership was
associated with personal-social gains, general
education gains, and practical competence
gains. These measures represented gains in
abilities related to personal and social issues,
gains in communication skills and critical
thinking, and gains in job-related abilities,
respectively. Pike (2000) studied the educa-
tional experiences of first-year and senior stu-
dents at a Midwestern institution and found no
difference in the gains in general education by
fraternity/sorority membership. However,
affiliated students in the study reported greater
gains in communication skills, interpersonal
skills, and critical thinking.
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Despite the positive relationship between
student learning and fraternity/sorority mem-
bership, research on the impact of joining a
fraternal organization on students’ academic
performance has produced mixed results. In a
study of the academic performance of affili-
ated and nonaffiliated first-year students at a
midsized public institution in the Midwest,
DeBard et al. (2006) found students who
joined a fraternal organization had a propen-
sity to attain lower grade point averages by the
end of their first year of college compared to
their nonaffiliated peers. In a subsequent study
using a multi-institutional dataset, DeBard and
Sacks (2010) found a positive relationship
between fraternity/sorority membership and
the first-year academic performance of college
students. The researchers did not provide an
explanation for this contradictory finding.
Variations in the research design and organiza-
tional cultures may explain the different
results.

Much of the research on the academic suc-
cess of fraternity and sorority members was
conducted at single institutions (e.g., Asel et
al., 2009; DeBard et al., 2006; Pike, 2000) and
focused on first-year students or seniors (e.g.,
Asel et al., 2009; DeBard et al., 2006; DeBard
& Sacks, 2010; Hayek et al., 2002; Pike,
2000). Multi-institutional research that
includes all undergraduate class levels is
needed to gain a better perspective on the
influence of fraternity/sorority membership on
students’ academic performance. In addition,
descriptive research on the amount of time fra-
ternity and sorority members dedicate to
studying and preparing for class would illumi-
nate if fraternity and sorority members follow
the general rule of studying 2 to 3 hours per
week for every hour spent in class (Rooney &
Reardon, 2009). This is important, because
research outside of the fraternity/sorority con-
text has generally found that students who
spend more time studying per week tend to
outperform their peers who dedicate less time
to their studies (George, Dixon, Stansal, Gelb,
& Pheri, 2008; Kuh, Cruce, Shoup, Kinzie, &
Gonyea, 2008; Rau & Durand, 2000).

Leadership

Research on the leadership development of
fraternity/sorority members has primarily
focused on the extent to which members
exhibited behaviors that aligned with contem-
porary leadership frameworks such as Leader-
ship Challenge (e.g., Adams & Keim, 2000;
DiChiara, 2009; Kelley, 2008) and the social
change model (e.g., Dugan, 2008). These stud-
ies have generally found there were few differ-
ences in the leadership practices of fraternity
leaders compared to sorority leaders. Because
of the absence of statistical controls for the
preaffiliation leadership behaviors of respon-
dents or a comparison group of nonaffiliated
peers, the research was not able to demonstrate
how joining a fraternal organization influenced
the leadership behaviors of the respondents. In
an older study, Antonio (2001) used data col-
lected between 1992 and 1996 to study the
relationship between interracial interaction
and the development of leadership abilities.
The researcher found joining a fraternal orga-
nization positively influenced the leadership
development of respondents with racially
homogenous circles of friends, however join-
ing a fraternity or sorority did not influence the
gains in leadership abilities of respondents
with racially heterogeneous circles of friends.
In another older study, Kimbrough (1995)
assessed the leadership involvement and per-
ceived gains in leadership abilities of 61 Afri-
can American students attending a
predominantly White institution in the Mid-
west. Twenty-seven participants were mem-
bers of a historically Black fraternal
organization and the other respondents were
nonaffiliated. The researcher found that affili-
ated and nonaffiliated participants reported
similar levels of leadership ability and involve-
ment in a campus or community organization.
Affiliated respondents, however, were more
likely to be involved in multiple organizations
and to hold a leadership position in at least one
organization compared to nonaffiliated
respondents. The researcher concluded that
Black fraternal organizations might serve as a
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significant leadership development opportu-
nity for African American students at predom-
inantly White institutions.

Other studies on the experiences of frater-
nity/sorority chapter officers have focused on
alcohol use (Cashin, Presley, & Meilman,
1998; Fairlie et al., 2010; Gurie, 2002), per-
sonality traits (Harms, Woods, Roberts,
Bureau, & Green, 2006), and locus of control
(Hallenbeck et al., 2003). With the exception
of the research by Antonio (2001) and Kim-
brough (1995), the researcher of the present
study did not find any studies that explored the
development of leadership skills of fraternity
and sorority members. Additional research is
needed to understand the degree to which fra-
ternal organizations develop the leadership
abilities of members.

Service

Few studies have explored the community
service involvement of fraternity and sorority
members. Studies that focused on first-year
students and seniors found fraternity and
sorority members tended to be more engaged
in service activities than their non-affiliated
peers (Asel et al., 2009; Hayek et al., 2002).
Phillips (2009) studied the moral reasoning of
sophomore fraternity and sorority members at
a large public institution and found that the
intensity of involvement in a fraternal organi-
zation was positively related to the number of
service-hours respondents completed. In an
older multi-institutional study, Serow and
Dreyden (1990) studied the service involve-
ment of 1,960 students from eleven institutions
in a Southeastern state. The researchers found
that service involvement was positively associ-
ated with fraternity/sorority membership,
being female, and academic performance. In a
recent multi-institutional study comparing fra-
ternity respondents to sorority respondents,
Bureau and McCall (2011) found no difference
in the number of hours fraternity and sorority
members volunteered per week. On average,
fraternity and sorority members in the study
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volunteered between one and nine hours per
month.

A limitation of the research on the commu-
nity service involvement of fraternity and
sorority members is most of the studies merely
assessed the number of hours fraternity and
sorority members spent serving others (e.g.,
Asel etal., 2009; Bureau & McCall, 2011; Phil-
lips, 2009). Since many fraternal organizations
require or expect their members to engage in
service (National Panhellenic Conference,
2003), a better measure of service involvement
may be the degree to which the fraternal expe-
rience influenced fraternity and sorority mem-
bers to commit to serving others. This has not
been explored in the extant literature.

Friendship

Despite being social organizations, limited
research has explored the social integration of
students who join fraternal organizations.
Research on minority college students has
associated joining a culturally-based fraternal
organization with improved social adjustment
(Garcia, 2005) and feeling a sense of belong-
ing (Hurtado & Carter, 1997). In terms of
interpersonal abilities, a limited body of
research has found a positive relationship
between fraternity/sorority membership and
gains in interpersonal abilities. Hunt and Rentz
(1994) studied the psychosocial development
of fraternity and sorority members at a public
institution in the Midwest and found active fra-
ternity/sorority involvement was positively
associated with gains in interpersonal skills.
The researchers measured interpersonal skills
using a 30-item scale, which assessed respon-
dents’ independence in relationships and their
ability to respect persons with different back-
grounds. In a later study, Pike (2000)
researched the second-semester experiences of
first-year students who lived in residence halls
or fraternity/sorority housing and found join-
ing a fraternal organization had a positive, but
modest, impact on gains in interpersonal skills.
Pike measured interpersonal skills using a
three-item scale that assessed respondents’
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abilities to lead, work in groups, and get along
with people with different backgrounds. A
limitation of these studies is the mono-institu-
tional design, which limits the generalizability
of the results. Moreover, the different opera-
tional definitions make comparing the results
of the studies challenging. Research using a
multi-institutional approach would further illu-
minate the relationship between fraternity/
sorority membership and the development of
interpersonal abilities.

Overall, there is an assortment of studies
that have linked fraternity/sorority member-
ship with community service involvement,
social integration, and gains in interpersonal
abilities and academic competencies. Limited
research, however, has explored the extent to
which fraternal organizations develop the lead-
ership abilities of members. Furthermore,
much of the research on the outcomes of frater-
nity/sorority membership was conducted at a
single institution (e.g., Asel et al., 2003;
DeBard et al., 2006; Hunt & Rentz,1994; Kim-
brough, 1995; Phillips, 2009; Pike, 2000) or
the research focused on specific campus popu-
lations, such as first-year students or minority
students (e.g., Asel et al., 2009; DeBard et al.,
2006; DeBard & Sacks, 2010; Garcia, 2005;
Hayek et al., 2002; Hurtado & Carter, 1997;
Kimbrough, 1995; Pike, 2000; Pike, 2003).
Therefore, this study sought to contribute to
the extant literature on the outcomes of frater-
nity/sorority membership by (1) conducting a
multi-institutional study, (2) assessing gains in
the areas of scholarship, leadership, service,
and friendship concurrently, and (3) including
all undergraduate class-levels in the analysis.

RESEARCH APPROACH

Data and Participants

Educational Benchmarking, Inc. developed
the Fraternity/Sorority Assessment in partner-
ship with the Association of Fraternity/Soror-
ity Advisors (Long, 2010). The data in the
present study were drawn from the aggregate
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results of the Southeastern institutions that
administered the assessment during the 2008/
2009 academic year. The participants were
9,380 college students representing 15 institu-
tions. Based on the Carnegie classification sys-
tem, 10 institutions were state-funded, five
were private, three were small, three were
medium-sized, and nine were large, thus the
sample primarily represented large, public
institutions. After controlling for missing val-
ues using listwise deletion, the final sample
consisted of 3,282 (39%) fraternity members
and 5,204 (61%) sorority members. About
27% of the respondents identified as freshmen
or first-year students, 28% were sophomores,
25% were juniors, and 19% were seniors or
older. Approximately 85% of the sample iden-
tified as White/Caucasian.

Variables

This study focused on four outcome areas:
academic success, service to others, leadership
development, and friendship. I measured aca-
demic success using four variables. The first
variable was a five-item scale (o = .923) that
measured the extent to which the fraternal
environment enhanced the ability of respon-
dents to set academic goals, establish an effec-
tive study schedule, and set priorities. The
response options for these measures and other
scale items ranged from “Not at all” (1) to
“Extremely” (7). The second variable was a
measure of cognitive growth and consisted of
three items (a = .948) that asked the extent to
which the fraternal experience contributed to
respondents’ gains in critical thinking and
problem-solving skills. The third variable was
based on a question that asked respondents to
report the number of hours they studied per
week. The response categories ranged from
“None” (1) to “More than 25” (7). The fourth
academic success variable was the self-
reported cumulative grade point average of the
respondents at the time when the survey was
completed. The variable consisted of the fol-
lowing response categories: “Below 2.50” (1),
“2.50 to 2.74” (2), “2.75 t0 2.99” (3), “3.00 to

www.manaraa.com



20

3.24” (4),“3.25t03.49” (5),“3.50 t0 3.74” (6),
“3.75 to0 4.00” (7).

I measured service to others using two vari-
ables: hours engaged in service and commit-
ment to service. The first variable was the
reported number of hours respondents engaged
in community service per month. The response
options ranged from “None” (1) to “More than
25” (7). The second variable was a five-item
scale (a = .790) that measured the extent to
which the fraternal experience influenced
respondents’ commitment to service. The scale
items prompted respondents to report the
extent to which the fraternal experience influ-
enced their commitment to service, their inter-
action with diverse people, and their ability to
empathize with others. The scale also included
an item that prompted respondents to report
their satisfaction with chapter community ser-
vice programs.

Leadership development consisted of three
variables: officer, management skills, and
career skills. Officer was measured from a
question that prompted respondents to report
the highest leadership position they held in
their organization. The response options were
“Executive board member” (0), “Have not
held an officer/committee chair position” (1),
“Other officer or committee chair” (2). For
analytical purposes, I combined and recoded
the first and third response options to produce
a dichotomous variable (1 — non-Officer, 2 —
Officer). Management skills was a four-item
(a = .908) measure of gains in administrative
abilities, such as organizing events, managing
finances, and running meetings. Career skills
consisted of four items (o = .916) that asked
respondents to report the extent to which the
fraternal experience improved their time man-
agement, oral and written communication, and
decision-making skills.

Sermersheim (1996) described friendship in
fraternal contexts as feeling a sense of belong-
ing and having the ability to engage in social
opportunities. This influenced me to measure
friendship using two scales: sense of belonging
and peer interaction. Sense of belonging was a
five-item (o0 = .937) measure that asked
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respondents to report to what extent they were
meeting people with similar interests and val-
ues. Peer interaction was a 12-item (o = .954)
measure of gains in interpersonal skills. The
scale items asked the respondents to what
extent the fraternity/sorority experience con-
tributed to the development of their social abil-
ities such as meeting new people, establishing
close friendships, empathizing with others, and
managing conflict.

Statistical Approach

I computed the means and standard devia-
tions of all of the measures for fraternity
respondents, sorority respondents, and the total
sample. Since the variables had skewed distri-
butions and were ordinal in scale, I used a
rank-based statistical procedure to assess the
differences in the outcomes of the respondents
by organization type. Specifically, I employed
a macro developed by Hogarty and Kromrey
(1999), which uses Cliff’s delta to test the null
hypothesis of no difference in the distributions
of two samples.

Cliff’s delta. Cliff’s delta, also known as
the dominance statistic d, is defined as the
probability that scores from one population are
higher than the scores of another population,
minus the reverse probability (Cliff, 1993,
1996). When sample sizes differ and heteroge-
neous conditions exist, researchers have found
Cliff’s delta to be more efficient than some
classic parametric statistical methods (Hess &
Kromrey, 2004; Kromrey & Hogarty, 1998).
Another advantage of using Cliff’s delta is that
it serves as a measure of effect size, in addition
to serving as a test statistic for making infer-
ences about the difference between two popu-
lations. As an effect size measure, the statistic
represents the degree of nonoverlap between
two distributions. The magnitude of d ranges
from O (distributions are identical) to 1 (distri-
butions are different). The sign of the value
indicates the direction of dominance (CIiff,
1993, 1996). For normally distributed samples,
the magnitude of Cliff’s delta is comparable to
Cohen’s nonoverlap measure U (Cohen, 1988),
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which provides a bridge between Cliff’s delta
and Cohen’s effect size measure d. The com-
monly used Cohen’s d effect sizes of 0.2, 0.5,
and 0.8 represent the Cliff’s delta effect sizes of
.147,.330, and .474, respectively.

Controlling for false discoveries. When
conducting statistical analyses, large sample
sizes may lead to false discoveries, thus statis-
ticians recommend the use of effect sizes in
addition to p-values when assessing group dif-
ferences (Kirk, 1996; Stout & Ruble, 1995).
Rosenthal and Rosnow (1991) recommended a
minimum threshold of 0.1 when evaluating the
magnitude of Cohen’s d. To control for Type I
errors, 1 chose thresholds that were slightly
more conservative than the recommendation
by Rosenthal and Rosnow and the commonly
used alpha-level of .05. I set statistical signifi-
cance at the a = .01 level and I considered
Cliff’s delta effect sizes greater than .10 practi-
cally significant.

Interpretation of Means

EBI provided seven performance descrip-
tions for interpreting factor means (Long,
2010). The descriptions and the ranges for the
means were: “Extremely Poor” (1.00 - 1.29);
“Very Poor” (1.30 — 2.37); “Poor” (2.38 —
3.45); “Fair” (3.46 — 4.53); “Good” (4.54 —
5.61); “Excellent” (5.62 — 6.69); and “Supe-
rior” (6.70 — 7.00). I used these descriptions to
interpret the magnitude of the scale scores.

RESULTS

Overall, the respondents rated their fraternity/
sorority experience as excellent (5.62 > mean <
6.69) in producing gains in their sense of
belonging (M=6.07, SD=1.06) and peer inter-
action (M =5.92, SD = 0.98) as shown in Table
1. Their fraternity/sorority involvement was
good (4.54 > mean < 5.61) at developing their
study skills (M = 5.35, SD = 1.34), critical
thinking (M= 5.42, SD = 1.41), commitment to
service (M = 4.65, SD = 1.66), management
skills (M = 5.49, SD = 1.33), and career skills
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(M=5.41,SD=1.37). The average respondent
studied between 6 and 15 hours per week,
engaged in up to 10 hours of service per month,
and earned a cumulative GPA between 3.00 and
3.50. Fifty-nine percent of the respondents indi-
cated they served as a chapter officer.

The dominance analyses revealed signifi-
cant differences in the experiences of respon-
dents by organization membership. Fraternity
respondents reported greater gains in critical
thinking (d = -.151, p < .001), management
skills (d =-.120, p <.001), and career skills (d
=-.120, p <.001) compared to sorority respon-
dents. Sorority respondents had a tendency to
spend more hours studying per week (d=.101,
p <.001) and reported greater GPAs (d = .203,
p < .001) than fraternity respondents. I found
no significant differences for both measures of
service to others and friendship by organiza-
tion membership. There were statistically sig-
nificant differences in study skills and officer,
but the differences had negligible effect sizes
(d <.10).

DISCUSSION AND IMPLICATIONS

The purpose of this study was to assess the
extent to which fraternity and sorority mem-
bers benefitted in the areas of scholarship,
leadership, service, and friendship as a result
of their fraternal experience. The results
revealed the fraternity/sorority experience was
“excellent” at producing gains in sense of
belonging and peer interaction and “good” at
developing respondents’ study skills, critical
thinking, commitment to service, management
skills, and career skills. Despite these positive
findings, the experience of fraternity/sorority
members can be improved by encouraging
members of fraternal organizations to spend
more time preparing for class and by develop-
ing the study skills and career-related abilities
of members. Campus-based professionals,
organization staff, and volunteers (hereafter
referred to as advisors) can be integral in
ensuring fraternal organizations foster envi-
ronments where college students can succeed.
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A discussion of each outcome area and impli-
cations for practice follows.

Friendship

Previous research indicated fraternity and
sorority members sought membership in a fra-
ternal organization to meet people and to feel a
sense of belonging on campus (Case, Hesp, &
Eberly, 2005; Fouts, 2010). Mono-institutional
research also indicated fraternity/sorority
membership positively influenced the sense of
belonging of minority college students
(Hurtado & Carter, 1997) and was associated
with modest gains in the interpersonal skills of
members (Hunt & Rentz, 1994; Pike, 2000).
The results of the current multi-institutional
study confirm these findings. Specifically, fra-
ternity and sorority members reported a high
sense of belonging and peer interaction as a
result of their fraternal experience. The non-
significant difference by organization type
indicated fraternity and sorority respondents
experienced comparable gains. The results
support the conclusion that fraternal organiza-
tions promote and enact the value of friend-
ship. This 1is significant because social
integration is associated with persistence
(Allen, Robbins, Casillas, & Oh, 2008;
Lohfink & Paulsen, 2005) and strong interper-
sonal abilities are associated with career suc-
cess (Myers & Larson, 2005; Sermersheim,
1996). Fraternal organizations may promote
these outcomes by providing members with a
small, intimate community within the larger
campus context and by providing opportunities
for members to meet new people, establish
close friendships, empathize with others, and
resolve interpersonal conflicts, respectively.
When promoting the value of fraternity/soror-
ity membership to potential members, parents,
faculty/staff, and other constituents, advisors
should emphasize how fraternal organizations
can support the social integration and develop
the interpersonal abilities of members. Advi-
sors could relay this message during conversa-
tions and group discussions with constituents
and in the form of informational materials.
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Scholarship

Advisors should assist fraternity and soror-
ity members in establishing a culture within
fraternal organizations, which supports the
academic mission of the host institution.
Rooney and Reardon (2009) suggested college
students should spend 2 to 3 hours preparing
for class for every hour they spend in class
(i.e., a minimum of 24 hours per week for full-
time students), however only 6% of the
respondents in the current study reported they
studied more than 25 hours per week. Most of
the respondents (31%) dedicated between 6
and 10 hours per week to their studies and less
than one percent of the respondents indicated
they did not study at all. The results of the cur-
rent study revealed fraternity and sorority
members did not spend as much time prepar-
ing for class as they should. Moreover, the
measure of gains in study skills received the
lowest rating by sorority respondents and the
second lowest rating by fraternity respondents.
Advisors can be integral in ensuring fraternal
organizations promote academic success by
reinforcing the importance of studying and
preparing for class. Possible interventions
include establishing and enforcing quiet hours
and creating quiet study spaces in fraternity/
sorority chapter houses, informing members
with deficient grades about resources to
improve their academic standing, and adding
workshops on developing study skills to the
membership education curriculum. At the
local level, campus-based professionals, such
as representatives from the tutoring center,
could facilitate the workshops. At the organi-
zational level, headquarters staff could offer
the workshops in the form of webinars.

The National Panhellenic Conference’s
(2011) Academic Excellence: A Resource for
College Panhellenics handbook provides addi-
tional ideas for promoting academic success
within fraternal organizations. While the hand-
book focuses on women’s organizations, some
of the information can be applied to men’s
organizations. Another useful resource is The
Secrets of College Success (Jacobs & Hyman,
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2010), an easy-to-read guide on strategies for
succeeding academically. Advisors might use
the book as a reference when recommending
effective study strategies to members.

Leadership

The majority (59%) of the respondents
served in formal positions of responsibility.
This confirms the conclusions of previous
research that found fraternal organizations pro-
vide many opportunities for students to serve
in leadership roles (Hallenbeck et al., 2003).
While the design of the current study did not
enable me to assess if respondents served in
unofficial leadership roles, previous research
found fraternity and sorority members tended
to view leadership as positional (Shertzer &
Schuh, 2004). Advisors should ensure fraternal
organizations promote an environment that
teaches members they do not have to serve in
an elected or appointed position to have a pos-
itive influence within the organization. All
members should feel encouraged to contribute
to their organization in a positive manner, no
matter if they are new members, general mem-
bers, or officers.

In terms of personal development, previous
research found fraternities and sororities have
positive, but modest, effects on the personal
development gains of members (Hayek et al.,
2002; Pike, 2003). Although the present study
confirmed this finding, | was surprised the fra-
ternal organizations in the current study were
not more effective in developing the manage-
ment and career skills of the respondents,
given that fraternal organizations promote
career preparation as a benefit of membership.
An examination of the scale items of the career
skills scale revealed the fraternity/sorority
experience was not as effective in developing
the written communication abilities of frater-
nity (M = 5.23, SD = 1.52) and sorority mem-
bers (M=4.81, SD = 1.78). In comparison, the
means of the other items were relatively
greater: time management skills (Mp = 5.66,
SDp=1.25; Mg=5.37, 8Dg = 1.62), decision-
making skills (Mg = 5.76, SDp = 1.31; Mg =
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5.33, SDg = 1.61), oral communication skills
(Mg = 5.84, SDp = 1.22; Mg = 5.57, SDg =
1.48). Research on employer satisfaction with
the abilities of newly hired employees revealed
college graduates lacked sufficient communi-
cation abilities (Stevens, 2005; Wise, 2005).
This deficit in the abilities of college graduates
presents a great opportunity for fraternal orga-
nizations to have a positive impact on the per-
sonal development of college students.
Advisors should consider adding programs on
business writing and effective communication
to the membership education curriculum.
Advisors might also consider collaborating
with campus offices, such as career services,
academic services, and the writing center, to
assist fraternity and sorority members in devel-
oping career-related abilities. Last, advisors
may improve the written communication of
members by providing members with feedback
regarding their writing. Quible and Griffin
(2007) suggested college students make fewer
sentence-level errors when teachers highlight
grammar and punctuation errors in the writings
of students. When advisors receive electronic
messages, reports, or formal correspondences
from members that contain errors, advisors
should use that educational opportunity to pro-
vide students with feedback and help the mem-
bers improve their written communication
abilities.

Service

Forty-three percent of fraternity respon-
dents and 51% of sorority respondents
engaged in service between one and five
hours per week. Less than 9% of fraternity
and sorority respondents reported they did
not engage in service. Moreover, the frater-
nity/sorority experience was rated as “good”
in developing respondents’ commitment to
service. These results affirm the conclusion
that fraternity/sorority membership promotes
service involvement (Asel et al., 2009;
Hayek et al., 2002; Phillips, 2009). Unfortu-
nately, the design of the current study did not
enable me to examine in which kinds of ser-
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vice activities respondents engaged. Rose
(2008) suggested some fraternity and soror-
ity members count philanthropic activities as
community service. Fraternity/sorority phil-
anthropic activities are oftentimes social
competitions, such as chili cook-offs, ath-
letic tournaments, talent shows, and races
where an organization pays a registration fee
on behalf of the participants from that orga-
nization. While these competitions can be fun
and may raise money for worthy causes, the
competitions may not teach fraternity and
sorority members the value of serving others
(Rose, 2008). Additional research is needed
to understand how fraternity and sorority
members divide their time between service
and philanthropic opportunities.

ADDITIONAL ANALYSES

To understand the engagement of fraternity
and sorority members further, I assessed the
percentage bend correlation (Wilcox, 2003)
between the time use measures, GPA, and the
leadership experiences of the respondents. As
shown in Table 2, there was a positive relation-
ship between the number of hours respondents
studied per week and GPA for fraternity
respondents (r,,, = .124, 95% CI [.091, .157], p
< .001) and sorority respondents (r,;, = .135,
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95% CI [.109, .161], p < .001). This finding
reflects the results of research outside of the
fraternity/sorority context that has found a pos-
itive relationship between time spent studying
and academic performance (George et al.,
2008; Kuh et al., 2008; Rau & Durand, 2000).
Despite the small correlation found in the pres-
ent study, the finding further emphasizes the
importance of encouraging fraternity and
sorority members to dedicate more time to
studying and preparing for class.

In an older study, Serow and Dreyden
(1990) found that fraternity and sorority
members who engaged in service more fre-
quently tended to have greater GPAs than
their peers who engaged in service less fre-
quently. The present study found no relation-
ship between the number of hours
respondents engaged in service per month
and GPA. Since some fraternal organizations
require their members to engage in service
(National Panhellenic Conference, 2003), it is
possible that low achieving and high achiev-
ing members dedicate comparable numbers
of hours to service per month.

There was a positive, but small relationship
between serving as a chapter officer and the
number of hours sorority respondents engaged
in service per month (”pb =.116, 95% CI [.090,
.143], p <.001). For fraternity respondents, the
relationship between the two measures was
positive, but weak (rpb =.067, 95% CI [.032,

TABLE 2
Bivariate Correlations Among the Time Use Measures, GPA,
and Officer by Organization Type

Variable 1. 3 4.
1. Hours studied - 119* -.004
per week
2. GPA 124* —-.027 —-.000
3. Hours engaged A21* - 116*
in service
4.  Officer —.004 .067* -

Note: The values represent percentage bend correlation coefficients (r,;). The coefficients in the upper diagonal
correspond to sorority respondents and the coefficients in the lower diagonal correspond to fraternity respondents.

#p < .001.
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.100], p <.001). The leadership experience of
the respondents was not related to the aca-
demic performance of the respondents nor the
number of hours they studied per week. A pos-
sible explanation is that chapter officers may
be more inclined to engage in service by virtue
of their position of responsibility. An alterna-
tive explanation is that some respondents who
were inclined to serve others sought positions
of responsibility in their organization.

LIMITATIONS AND DIRECTIONS
FOR FUTURE RESEARCH

The limitations of the current study should be
noted. First, the research design did not
include statistical controls. Differences may
become diminished or amplified once back-
ground characteristics such as gender, race,
ability, and previous involvement experiences
are taken into account. Second, the study
focused on Southeastern institutions and pri-
marily included respondents from large, public
universities. The results may not be generaliz-
able to the experiences of fraternity and soror-
ity members at different campus contexts.
Last, the participants were primarily White/
Caucasian. The results may not reflect the
experiences of racial minority fraternity and
sorority members.

The limitations of the current study present
opportunities for additional research. Future
studies on the outcomes of fraternity/sorority
membership should explore if regional differ-
ences and differences by campus context (e.g.,
size, funding) exist. Outside of the fraternity/
sorority context, student outcome data have
shown that average student gains vary by insti-
tutional size (Kezar, 2006). The gains that
members of fraternal organizations experience
may vary by the size of the institution, as well.
Additional research on the outcomes of frater-
nity/sorority membership by race/ethnicity
would be beneficial, as well. Do racial minori-
ties experience different gains than their domi-
nant race peers in majority same-race
environments? What about mixed-race envi-
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ronments? The answers to these questions
would assist advisors in supporting students
who join fraternal organizations with different
racial climates. In terms of student success,
researchers should consider studying addi-
tional measures of time use. The present study
assessed two measures of time use of fraternity
and sorority members. Future studies might
include time spent sleeping, socializing, and
working, as additional measures. This would
help contextualize the measures used in the
present study and clarify if fraternity and
sorority members are dedicating too much
time to nonacademic activities. Last, research-
ers should explore the service involvement of
fraternity and sorority members. Previous
studies have assessed the overall service hours
of fraternity and sorority members, but have
not assessed service and philanthropy hours
separately. Do members of fraternal organiza-
tions spend more time engaged in service or
philanthropic opportunities? How do these
activities affect other outcomes, such as stu-
dent learning and character development?

CONCLUSION

Do members of fraternities and sororities
experience gains related to the espoused values
of scholarship, leadership, service, and friend-
ship? More specifically, do members report a
considerable amount of academic success, par-
ticipation in formal leadership roles, gains in
management and career-related abilities,
engagement in community service, and social
connectedness? The results of the current
study revealed members reported gains per-
taining to the espoused values. Respondents
rated their fraternity/sorority experience as
excellent in producing gains in sense of
belonging and peer interaction and good in
developing study skills, critical thinking, com-
mitment to service, management skills, and
career skills. Recommendations for improving
the experiences of fraternity and sorority mem-
bers include encouraging members to spend
more time preparing for class and developing

www.manaraa.com



Unchallenged, Professed Core Values

the study skills and career-related abilities of
members. Campus-based professionals, orga-
nization staff, and alumni/alumnae volunteers
can be integral in implementing these recom-
mendations by establishing and enforcing
quiet hours and creating quiet study spaces in
fraternity/sorority chapter houses, informing
members with deficient grades about resources
to improve their academic standing, and add-
ing workshops on developing study skills and
career-related abilities to the membership edu-
cation curriculum.
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